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Abstract
Character education is an important part of school curriculum, but it is not always taught
intentionally. This thesis outlines the benefits of character education, the various character
education curriculums, and teacher’s self-efficacy for teaching character education. The study was
conducted in Lakeland, Florida through an online survey. Participants were first year teachers and
current student teachers. Each teacher answered questions regarding their confidence teaching
various character traits. Teachers agreed that the most difficult part about teaching character
education is helping students understand the importance of their values in their individual lives.
Overall, respect and responsibility were the character traits that teachers felt most confident
teaching and fairness and citizenship were the traits that teachers felt least confident teaching.
College and professional development courses that address specific areas of character education
should be offered to increase teacher self-efficacy for teaching character education. Further
research could include how beneficial professional development and college courses are to
increase teacher’s self-efficacy for teaching character education and how teacher social and
emotional well-being correlates with their ability to teach character education.
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Teacher’s Self-Efficacy for Teaching Character Education
Introduction
Theodore Roosevelt once said, “to educate a person in the mind but not in morals is to
educate a menace to society” (Berkowitz, 1998, p.3). When people do not learn how to behave in
accordance with core ethical values (i.e. respect and honesty) they hurt their community. Children
are expected to grow into respectable members of society, and schools are expected to
communicate appropriate behavior expectations to students.
Character education is a medium for teachers to teach students how to become upstanding
citizens. Character education is defined “as the process of developing in students an understanding
of, commitment to, and tendency to behave in accordance with core ethical values” (Milson &
Mehlig, 2002, p.1). Therefore, a person’s character is behavior that is in line with their core ethical
values. There has been discussion about what values are included in character education, so there
are six character traits that are the focus for this study: trustworthiness, respect, responsibility,
fairness, caring, and citizenship (Prestwich, 2004, p.6). When children learn to value these sixcharacter traits, then character education is considered successful.
Teachers in today’s schools teach academic curriculum, but they are also expected to model
and establish good character in students. The expectations for teachers are extremely demanding
and they only have students for a handful of hours per day in elementary school and for less time
in secondary education. There has been a lot of research done about the benefits of character
education and curriculum to teach it, but the focus is often on students instead of teachers.
The research in this thesis focused on two questions:
•

Are teachers confident in their abilities to effectively communicate everything that
is expected of them and their students throughout one school year?
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How does teacher self-efficacy for teaching character education affect their ability
to teach the curriculum?

After answering these questions, the goal was to determine possible supports that can be
implemented into student teaching programs or professional development programs to increase
teachers’ efficacy for teaching character education. The review of literature discussed various
character education curriculum programs, the benefits of character education, and teacher selfefficacy for character education. A study was conducted to determine teacher self-efficacy for
teaching character education. First-year teachers and student teachers were asked eight questions
that required them to reflect on their experiences teaching character education. They determined
which character traits they felt confident teaching and which ones they were unsure about. After
the data was collected, the researcher analyzed the data and determined which parts of character
education need to be emphasized in student teacher programs and professional development. The
researcher also determined suggestions for further research which could include studying the
correlation between teacher social and emotional wellbeing and measuring the effectiveness of
professional development training to strengthen teacher self-efficacy for teaching character
education.
Definition of Key Terms
For the definition of character education refer to the beginning of the introduction.
Character is peoples’ actions based on their core ethical values and character education is teaching
students what values should be.
Self-efficacy is a term that was coined by Albert Bandura in his social cognitive theory.
The term referred to a person’s personal confidence in their ability to complete a certain task or
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excel in a situation (Pajares et al., 2007). Teachers’ self-efficacy is of utmost importance because
they need to be confident that they are capable of communicating content to their students.
Holistic education requires teachers to teach the whole student. Teaching the whole student
means that his or her physical, emotional, and mental needs are met before academic content is
taught. In their discussion about holistic education, Theresa C. Lewallen, Holly Hunt, William
Potts-Datema, Stephanie Zaza, and Wayne Giles (2015) said “educators have recognized the need
for students to be healthy and safe in order to learn” (Lewallen, Hunt, Potts‐Datema, et al., 2015,
p.7). It is important to teach students holistically because if their needs are not met, they will be
incapable of absorbing content that is being taught in the classroom.

TEACHER’S SELF-EFFICACY

4

Literature Review
Character education in the literature is still fairly new and unsaturated. Dr. Marvin
Berkowitz started a Journal of Character Education, but aside from that, the literature is limited.
The literature that was reviewed was split into three subcategories: benefits of character education,
character education curriculum and teacher self-efficacy. Within each section, the research has
been organized from oldest to most recent research.
Benefits of Character Education
Character education could strengthen community relationships because it requires parent,
teacher, and student involvement in order to be successful. Parent involvement specifically has
been identified as a crucial characteristic of effective character education. Dr. Marvin Berkowitz
and Melinda C. Bier (2005) examined the meaningful participation of students’ parents in
character education. The authors used the criteria they had identified for an effective character
education program in a previous study to identify thirty-three schools that had strong character
education programs. Then, Berkowitz and Bier used those schools to identify why parent
involvement in character education is so important. Character education is complex and “both
schools and parents can contribute positively in developing the child's moral integrity” (Berkowitz
& Bier, 2005, p.3).
In their article, Berkowitz and Bier outlined three ways that schools could use parents to
build a child’s character: as information recipients, as partners, and as clients. The least active way
for parents to be involved in character education was as information recipients. In this role, parents
received newsletters and resources from the school, but were not communicated with outside of
those things. In the second role, parents became partners with a school and worked in unity to train
students. It was important for schools to recognize parents as partners because they were teachers
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at their homes. The partnerships were most beneficial when parents and teachers received character
education training together. The claim that partnerships between schools and parents is a benefit
for character education programs is not a singular claim by Berkowitz and Bier (2005). Jeannie
Pritchett Johnson, Martha Livingston, Robert A. Schwartz, and John R. Slate (2000) researched
what makes an effective character education program. In their article, they claimed that parents
and teachers can offer each valuable insight about the students to each other in order to help them
succeed. Parents as clientele was the third role outlined in the article. In that relationship, schools
worked to provide helpful resources and support through curriculum that the parents could
participate in and use at home to teach their children character education. Whether parents are
information recipients, partners, or clients one benefit of character education is that it builds
relationships between all stakeholder groups, especially parents.
Another benefit of character education is its potential to decrease negative student
behaviors in the classroom and at home. Michael Beets, Brian R. Flay, Samuel Vuchinich, Frank
J. Snyder, and Alan Acock (2009) did a study to evaluate the Positive Action program and its
preventative benefits for negative student behavior. The Positive Action program was a holistic
approach to character education curriculum that provided materials for kindergarten through 12th
grade. The program required specific 15 to 20 minute character education lessons. In the study, 20
public elementary schools from Hawaii were evaluated. The participants were students in first or
second grade who were followed until fifth grade. When the students were in fifth grade, they were
asked to attain parental consent in order to answer 11 items in a self-report survey. The survey
involved questions about their lifetime use of substances, involvement of violent behaviors, and
voluntary sexual activity. It is important to note that “previous studies have indicated that self-
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reports of substance use and violent behavior generally provide valid measures of student
behavior” (Beets et al., 2009, p.3).
Beets, Flay, Vuchinich, Snyder, and Acock (2009) also asked teachers to fill out a student
behavior report that involved the students’ use of substances and involvement in violent behavior.
The data that was collected illustrated that students who participated in the Positive Action
program exhibited fewer negative behaviors than the students who did not participate. Teachers
also recorded a significantly less amount of negative behavior for students who had participated
in the program. The researchers concluded that appropriately designed and implemented schoolbased prevention programs can prevent or reduce negative behaviors. That being said, some
programs have not been evaluated for efficacy and effectiveness, criteria deemed crucial in
determining whether a program is ready for widespread adoption by schools (Beets et al., 2009).
The research that was conducted by Beets, Flay, Vuchinich, Snyder, and Acock did indicate that
character education decreases the amount of negative student behavior in schools.
Jason Baehr (2017) wrote about the importance of connecting academic learning and
character education through the establishment of intellectual character. One of the jobs for teachers
who tried to implement character education was to model expected behavior. It can be difficult for
teachers to bridge the gap between character education and academic learning. Jason Baehr stated
that “a student can be naturally very bright or intellectually “gifted” while also being intellectually
arrogant, hasty, lazy, or dishonest, that is, while possessing several intellectual vices” (Baehr,
2017, p.3). Intellectual character can serve as a connection between the two fields because it is
more natural to teach curiosity and attentiveness in an academic setting (Baehr, 2017). He stressed
the importance of teachers modeling moral and civic character to their students in order to
discourage negative behavior. He claimed that “the extent that elementary and secondary schools
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succeed at nurturing students’ growth in intellectual virtues, their graduates will be well on their
way to living morally responsible lives and to becoming engaged, responsible citizens” (Baehr,
2017, p.7). The conclusion that character education molded students into strong leaders and good
citizens is another benefit of character education.
The research about character education concluded that the benefits make it worthwhile.
Berkowitz and Bier (2005) discovered that character education strengthens community
relationships. Beets, Flay, Vuchinich, Snyder, and Acock (2009) deduced that negative student
behavior decreased as a result of character education. Finally, Baehr (2017) concluded that
students were stronger citizens as a result of character education. One important idea to
remember from this research is that role models for students are of utmost importance. This
connects to the principle that says teachers should be modeling good behavior for students.
Character Education Curriculum
Jeannie Pritchett Johnson, Martha Livingston, Robert A. Schwartz, and John R. Slate’s
(2000) goal was to determine what parents, teachers and other groups consider an effective school.
The researchers looked through journal articles, textbooks, and online materials that were
published in the last 25 years. Important characteristics of schools included the importance of
parental involvement, purposeful leadership, high expectations, and organized instruction. It was
also important to remember that “students work harder, achieve more, and attribute more
importance to schoolwork in classes in which they feel liked, accepted, and respected” (Johnson
et al., 2000, p.4). When schools desired to become more effective, it was recommended that they
established a supportive and caring environment with high expectations.
Brad Zdenek and Daniel Schochor (2007) reviewed previous literature about moral
literacy. At the end of their literature review, they identified five primary attributes of effective
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character education programs. These attributes included supportive administration, opportunities
for teacher professional development, developmentally appropriate content, consistent programs,
and community involvement (Zdenek & Schochor, 2007). The attributes identified by Zdenek and
Schochor (2007) directly lined up with the characteristics of an effective school that were
established by Johnson, Livingston, Schwartz, and Slate (2000). Both groups of researchers wrote
about the importance of supportive administration/purposeful leadership, developmentally
appropriate

content/high

expectations,

consistent

programs/organized

instruction,

community/parental involvement. Zdenek and Schorchor (2007) added teacher professional
development into their list of traits of effective schools. The following research has been
categorized according to the five attributes of effective schools and each section is organized from
oldest to most recent research.
Supportive Administration
Theresa C. Lewallen, Holly Hunt, William Potts-Datema, Stephanie Zaza, and Wayne
Giles (2015) focused on developing a character education program that takes care of each student
holistically. The authors discussed the Whole School, Whole Community, Whole Child (WSCC)
approach to student learning. The WSCC approach focused on five tenets that are centered around
the student: each student entered school healthy and practiced a healthy lifestyle, each student
learned in an environment that is physically and emotionally safe, each student was actively
engaged in learning and in the community, each student had personalized education and was
supported by caring adults, and each student was challenged academically and prepared for
success. "The WSCC approach incorporates all of the determinants and acknowledges their impact
on the cognitive, physical, and emotional development of children and youth"(Lewallen, Hunt,
Potts ‐ Datema, et al., 2015, p.7). Lewallen, Hunt, Potts-Datema, Zaza, and Giles (2015) concluded
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that the implementation of the WSCC brought all stakeholders together and allowed them to
approach education and health issues that are present in their communities which were hindering
students’ achievement. In order to successfully implement a program like the WSCC, a school
needs supportive administration. Without a strong leadership group established, other stakeholders
cannot successfully implement the program.
Helen R. Stiff-Williams (2010) research focused on the importance of teacher professional
development, but it is important to recognize that without the support and leadership of a strong
administration team, teachers would not receive the training they need to be successful. In her
article, Stiff-Williams stated “School leaders should arrange teacher orientation in character
education to build their understanding of the precise nature of what is to be taught as character
education within the classroom” (Stiff-Williams, 2010, p.5). A supportive administration set the
tone for each school’s character education program.
Teacher Professional Development
Dr. John Douglas Hoge (2002) discussed the relationship between character education,
citizenship education, and social studies. Character education and citizenship education are often
left for social studies teachers to pick up whenever they can find time to review. Citizenship
education builds on character education by challenging students to higher order thinking based on
the morals they have been taught. In his review of character education literature, he outlined the
problems that occur when character education curriculum is taught separately from academic
content. It is thought that children must learn a good character trait before they can apply it. Hoge
(2002) concluded that social studies teachers who focus on teaching history for the subjects’ own
worth should make it their goal to inspire students to learn more about the world around them
through becoming upstanding citizens (Hoge, 2002). They can do that by using character and
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citizenship education. It could be beneficial to provide social studies teachers with professional
development courses or support that would allow them to practice teaching students about
character.
In her writing, Helen R. Stiff-Williams (2010) explained a framework in which character
education and standards-based education were merged in order to avoid tension between the two.
She said that “the mounting pressures felt by schools to meet state-mandated learning standards,
the prospect of any new emphasis on a noncore subject is likely to trigger resistance, if not
insurrection, from stakeholders” (Stiff-Williams, 2010, p.2). There were five steps discussed for
achieving that integration. First, the school needed to identify the values and character emphases
that the community had. Second, the school needed to guide teachers in analyzing state standards
to determining teaching targets. Third, schools needed to provide staff training and planning time
for teachers to combine character and standards-based education. Fourth, schools needed to
support teachers in lesson implementation. Fifth, schools needed to promote the use of
performance-based assessments. The purpose of character education was to provide young people
with a better chance to become effective members of society. When teachers were well trained,
they felt more confident teaching character education and were more successful (Stiff-Williams,
2010).
Patrice H. Goldys, an administrator at Norwood Elementary School in Maryland, wrote a
report about switching the school’s behavior management program (2016). The schoolwide goal
at Goldys’ school was to make a difference in their community, but in order to do that, the
traditional behavior management system needed to change. The school began to infuse character
education throughout the curriculum taught during the school day. The administrators and teachers
also began to push for a collaborative community of problem solvers. Additionally, the school
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implemented teacher training to learn about responsibility centered discipline. Teachers learned
about the causes of student anger and how to deal with shame that students may feel.
Their solution to student stress and behavior problems was “the discovery that students
needed to learn how to problem solve” (Goldys, 2016, p.3). Instead of immediate compliance
earned by rewards and punishment, administrators wanted to see enduring changes in behavior.
Restorative processes (circles) provided those changes. There were five circles discussed in the
article: community, justice, academic, faculty, and family. Circles allowed community building
and increased engagement. The community circle was held at the beginning of the day with
every student in the classroom. Students greeted each other, asked questions of each other, and
updated each other on their successes and challenges. The justice circle was held when a problem
occurs. Students gathered in a small circle and collect multiple perspectives on the problem.
They asked what happened, how the people involved were feeling and who had been harmed.
Then they decided how they could repair the situation and move on. The academic circle took
place in the classroom setting and allowed a class to discuss and review new skills. The faculty
circle took place during faculty meetings and allowed everyone to be attentive and focused.
Finally, the family circle was held when an individual student had a problem and the teacher
needed to work with parents/guardians to solve the problem (Goldys, 2016). Lewallen, Hunt,
Potts-Datema, Zaza, and Giles (2015) supported the importance of building relationships and
community through the implementation of Whole School, Whole Community, Whole Child
(WSCC) curriculum similar to the circle system. Both programs relied on parents and the
community to help satisfy students physical, mental, and emotional needs. Reaching the students
holistically is important and in order to do that teachers required appropriate professional
development courses.
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Developmentally Appropriate Content
Cletus R. Bulach (2002) aimed to answer two questions in his article: Whose values should
be taught? and How can character be measured accurately? An extensive survey was conducted
with parents, teachers and clergy in a K-12 school system near Atlanta, Georgia. The three groups
rated a list of 16-character traits from most important to least important in order to determine which
values should be taught. In order to answer the second question 130 teachers and students were
asked to mark if students modeled or did not model 96 specific behaviors. There were three factors
that could have taken away from the validity of this measure. First, students usually report only on
what they think other students will think or do. Second, racial and ethnic composition could change
the results. Third, students most likely give a more accurate report than teachers because they see
what goes on in the school bathrooms and other areas.
Bulach (2002) concluded that modeling behavior throughout the day is essential, and it
tends to be more effective than teaching character education for 20 minutes during the day. His
thoughts are summarized by this quote: “when the focus is on behaviors, a curriculum guide
becomes obsolete because time does not have to be spent teaching character traits; everyone is
more likely to reinforce desired behavior all day long” (Bulach, 2002, p.3). The discovery of the
importance of modeling and focusing on student behaviors fits in with Sarah Hamsher’s (2018)
suggestion of the PCAT. Spontaneous character education gave teachers the opportunity to
encourage positive student behavior immediately and identify examples of good character that are
appropriate for the students age.
Dr. John Douglas Hoge (2002) wrote an article on the importance of implementing
character education into the social studies classroom. In order to do that, the teachers required
professional development, but the curriculum also needs to be developmentally appropriate.
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In order to make content developmentally appropriate:
The most important thing required of a teacher is an increased consciousness of the
character and citizenship purposes of our profession and a desire to carry instruction
beyond the ‘whats’, ‘whens’, and ‘hows’ of the curriculum to show more clearly to young
people the relationships that lessons hold for character development and citizenship ideals.
(Hoge, 2002, p.5)
The goal of teaching character education in a social studies classroom was to help students connect
their learning to their daily lives. The teacher should help students build those relationships by
using developmentally appropriate content.
Derek H. Davis (2006) did not discuss current character education programs in his writing,
but rather summarized past character education programs and presented options for teaching
students about character. According to Davis, “the present emphasis, given the Supreme Court's
holdings that maintain a firm separation of religion and state in the public schools, is to find ways
to bring moral instruction to students in ways that are meaningful and useful” (Davis, 2006, p.5).
In order to communicate character education effectively to students, teachers needed to be able to
communicate with them using the appropriate level of content.
Davis (2006) outlined four main parts of character education. The values clarification
method of teaching morals focused on individuals instead of the whole group. The system
introduced moral issues to students and required them to think about the issue and come to their
own conclusion about the topic. Cognitive developmentalism was a moral education program that
viewed justice and character as synonyms. As a result, the cognitive developmentalism programs
focused on building just communities and disregarded the importance of traits like caring. On the
other hand, a feminist ethic of caring disputed cognitive developmentalism by “maintaining that
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women’s ethical development, unlike men’s, centers on relationships and responsibilities” (Davis,
2006, p.7). Traditionally, the focus on caring has transferred into modern character education
programs. Character education programs focus on the development of particular virtues within
each individual. After outlining each character education program, Davis concluded that
establishing an effective moral education in public schools is necessary in order to teach students
how to be good citizens. He suggested incorporating character education through literature by
studying the character traits of book characters. Using books to teach character education is a great
strategy to make content understandable for students in every grade.
Sarah Hamsher discovered that “character education programs need to be personal to
students” (Hamsher, 2018, p.3). One way to do this is by using positive causal attribution training
(PCAT). This strategy involved three key theoretical frameworks: self-efficacy theory, attribution
theory, and the action learning theory. PCAT allowed teachers to spontaneously implement
character education and in turn positively affect a student’s self-efficacy. The attribution theory
said that PCAT is effective because casual attributions are malleable by teachers, but they can also
be managed by students. The action learning theory supported PCAT by saying students learn
about character by doing. In other words, action. When educators implement PCAT, they need to
include specific components in their feedback. “The feedback needs to include a praise word or
phrase, and a description of the specific, social or academic attribution” (Hamsher, 2018, p.7).
There are six strategies for implementing PCAT. First, teachers need to learn the
attribution definitions. Second, teachers need to intentionally scan students in order to recognize
when they are demonstrating positive character attributes. Third, teachers need to take the time to
give students praise for demonstrating spontaneous attributes. Fourth, teachers need to be
persistent and consistently provide PCAT before they start seeing results. Fifth, teachers need to
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be spontaneous, they cannot plan PCAT. Finally, teachers need to engage in self-reflection.
Although PCAT is supported by literature and theories the effectiveness of the program requires
further testing. It is also important to remember that it is necessary for the PCAT to be adjusted
for different age groups and cultures.
Consistent Programs
In Robert W. Howard’s (2005) research on preparing moral educators, he outlined the
caring approach to character education. In his article, Howard (2005) articulated four components
that make up the program, but the most significant thing about the approach is the focus on
relational interactions instead of individual interactions. The four components were modeling,
dialogue, practice, and confirmation. In order to implement the caring approach effectively, it is
necessary for students to be taught different caregiving activities. Those activities could have
included holding the door open for classmates or asking people if you could throw away their trash
for them. The caring approach could be easily implemented into a classroom and provides a
consistent and intentional avenue for students to learn character education.
Jacques S. Benninga, Marvin W. Berkowitz, Phyllis Kuehn, and Karen Smith (2006)
researched what good schools do to implement character education. They focused specifically on
the California School Recognition Program (CSRP). The data for their study was collected from
elementary schools in California who had applied to the CSRP. Applicants of the CSRP had to
meet the following character education criteria: the school promoted core ethical values as the
basis of good character, parents and community members participated in initiatives, the school
wove character education into everything it did, and staff members took responsibility and
worked to model good character (Benninga et al., 2006). The CSRP program demonstrated that

TEACHER’S SELF-EFFICACY

16

character education directly correlated with higher academic achievement both across academic
domains and time.
The authors discovered four principles displayed across schools with character education
programs and high academic achievement. First, good schools ensured a clean and secure
environment. Second, good schools promoted and modeled fairness, equity, caring, and respect.
Third, good schools allowed students to contribute in meaningful ways. Fourth, good schools
promoted a caring community and positive social relationships. Further research could include
whether character education programs improve academic performance in low ranked schools.
Benninga, Berkowitz, Kuehn, and Smith’s (2006) research on the positive correlation between
character education and high academic achievement was consistent with the research of Bulach
(2002), Goldys (2016), and Hamsher (2018). Bulach (2002) believed that modeling character
education consistently is more effective than teaching a specific character education curriculum.
Goldys (2016) focused on modeling expected behavior through the five circles while Hamsher
(2018) focused on spontaneous character education. The idea of modeling good character promotes
the importance of consistent character education programs in schools.
In an article written by Diana Brannon (2008), teachers from Illinois who were National
Board Certified Teachers (NBCT) were interviewed to figure out what teachers think about
character education in the classroom. In modern schools, character education is important because
children are watching more television and being exposed to more adult-oriented material at a much
younger age than in the past (Brannon, 2008). According to the author, students needed help
processing things in their environment that are inconsistent. Inconsistencies occurred because
secular culture condoned behaviors that were not acceptable in schools. The teachers that were
interviewed were skeptical of adding another subject to teach during the school day, but after
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implementing the character education curriculum consistently the teachers saw significant
improvement. The emphasis on good character changed the classroom atmosphere into a more
caring place and developed students acceptance of each other (Brannon, 2008). There were a
variety of strategies that the NCBTs used to implement character education into their classrooms.
Teachers allowed students to help create the classroom rule in order to encourage student
ownership of behavior. The interviewees also advocated for direct instruction, role-playing
activities, and taking advantage of teachable moments. Overall, Brannon (2008) concluded that
teachers did see positive effects of character education in the classroom.
Helen R. Stiff-Williams discussed the importance of teacher professional development as
stated above, but she also discussed the importance of using performance-based assessment to
measure the success of character education programs. Performance based assessments also helped
hold schools accountable for the consistency of their character education programs. According to
Stiff-Williams, “Performance-based assessments, such as observation instruments and scoring
rubrics, that can effectively evaluate aspects of character development” (Stiff-Williams, 2010, p.2)
should be promoted in order to successfully implement character education successfully.
Sarah Hamsher (2018) wrote about the importance of developmentally appropriate content,
but she also reiterated the importance of consistent programs. As discussed previously, Hamsher
(2018) evaluated the Positive Casual Attribution Training (PCAT) and she found that “praise,
especially when it is behavior specific, provided with authenticity, and focuses on students’
accomplishments, consistently results in improved student academic and social behaviors”
(Hamsher, 2018, p.8). The fact that consistency in character education implementation positively
affects student’s behavior is exactly why it is necessary to establish programs that can be used
regularly.
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Community Involvement
Jacques S. Benninga, Marvin W. Berkowitz, Phyllis Keuhn, and Karen Smith (2006) wrote
about the California School Recognition Program (CSRP), which required consistency in order to
be successful. The researchers also discussed the necessity of parent and community involvement
in character education programs. In order for students to be successful, “all stakeholders must play
an important and active role in the education of the child to ensure the future success of that child”
(Benninga et al., 2006, p.5). Teachers and parents alike could do this by volunteering in the
community with students and modeling expected behavior for them.
Similarly, to Benninga, Berkowitz, Keuhn, and Smith (2006), Diana Brannon (2008) stated
the importance of a strong community in her research. She pointed out that “Children need to see
role models of good character in a variety of situations within the family and community… It's
everyone's responsibility - parents, teachers, community, and media” (Brannon, 2008). Each
stakeholder needs to model appropriate character for children, so that the lessons they learn at
school and home are the same. Repetition will help students learn good character.
Theresa C. Lewallen, Holly Hunt, William Potts-Datema, Stephanie Zaza, and Wayne
Giles (2015) discussed the Whole School, Whole Community, Whole Child (WSCC) approach.
The focus of the program was to get the entire community involved in the education of students.
As a result, the holistic needs of the students were met, and their achievement levels increased.
Marc J. Stern, B. Troy Frensley, Robert B. Powell, and Nicole M. Ardoin’s (2018) goal
was “to examine the relationships between role model identification and three outcomes: character
development and leadership, environmental responsibility, and attitudes towards school” (Stern et
al., 2018, p.3-4). The authors collected data for this study from the NorthBay Adventure Center in
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Maryland. The NorthBay program used an Environmental Education (EE) program to draw
parallels between the environment and students’ daily lives.
Students who participated in the program were required to fill out three surveys. One
survey was given before the students experienced the program, one was given after the program,
and the final one was taken three months after the students had exited the program. The data
showed that students who expressed known adults as role models had higher scores on each EE
index than students with no role model or other types of role models (Stern et al., 2018). After
students exited the program, it was common for them to have gained at least one role model. The
most common role models to be identified after the program were parents and teachers. This
suggested that the EE program did in some ways influence the identities of student role models.
The conclusion was that students who changed their role models after the EE program did, in
fact, exhibit meaningful changes in character development, environmental responsibility, and
attitudes towards school. In order for the EE program to be successful the community needed to
provide role models for the students in school.
Teacher Efficacy
In an article written by Kelly Rizzo and Mira Bajovic (2016) they examined the importance
of character education and teacher’s weaknesses in teaching it through two perspectives, preservice teachers and practicing administrators. When pre-service teachers went into the classroom
to complete their internship, they were expected to rely on their cooperating teacher to guide them
in their teaching. When this happened, pre-service teachers often felt like they needed to agree
with everything the cooperating teacher and the school told them. This was not the case because it
is important for student teachers and practicing educators to participate in dialogue that will
encourage them both to pursue character education. When student teachers are in internship it is
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important for their cooperating teacher to understand moral education so that they can efficiently
model teaching it for their student teacher (Rizzo & Bajovic, 2016). In the conclusion of the article,
Rizzo and Bajovic made suggestions to improve pre-service teacher training in character
education. First, pre-service teachers should be taught about moral development during their
undergraduate degree. One way to do this is by developing a required moral literacy course for
future educators (Rizzo & Bajovic, 2016). Second, practicing teachers should receive ongoing
training on how to build a caring community within their classrooms. If current teachers are able
to learn to care for their students, they will be better equipped to model character education for
pre-service teachers. Third, there needs to be assessments for the moral literacy being taught in
order to ensure its accuracy and necessity for the classroom. According to Rizzo and Bajovic
(2016) there was a lack of training for pre-service teachers in the area of character education. They
highlighted the importance of teachers being taught how to care for their students. The importance
of caring for students was discussed in depth by Howard (2005) and reiterated by Benninga,
Berkowitz, Kuehn, and Smith’s (2006) and Brannon (2008) in the character education curriculum
section. If character education was incorporated into current academic curriculum and teachers
were taught to care for their students, character education would not feel like burden and it would
become a natural process. The following research has been split into two categories, student
teachers and in-service teachers. The research is discussed from oldest to most recent.
Student Teachers
Teachers’ self-efficacy for teaching character education begins when teachers are student
teaching. Marvin W. Berkowitz (1998) wrote about the importance and difficulty in developing
strong character education programs at the collegiate level. The question that he answered was
Why is there so much cultural and professional emphasis on character education yet so little
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professional training in character education for future teachers? (Berkowitz, 1998). According to
Berkowitz (1998) the main complaint from teachers about character education was that it must be
“added on” to the curriculum which causes them to run out of time to teach all of the required
content. Berkowitz suggested that teachers be trained on how to identify character education
material that will fit into their current curriculum. By finding a way to teach character education
through other subjects, teachers would be able to capitalize their time and students’ time. After
Berkowitz’s (1998) review of the current issues with character education training for student
teachers, he concluded that there was very little scientific data to guide educators in how to teach
character education. When teachers do not get trained on how to teach character education, they
do not feel confident.
Robert Howard (2005) claimed that moral education is unavoidable in the classroom even
though it is not explicitly taught all the time (Howard, 2005, p. 2). In his writing he summarized
the three major approaches to moral education: character education, cognitive developmental
tradition, and caring. The caring approach was discussed in the character education curriculum
portion of this thesis. The most important conclusion that Howard came to is that “to be a moral
educator, one needs, at minimum, an awareness of core ethical issues and the courage to address
them” (Howard, 2005, p. 8). According to a survey of deans in colleges of education about 90
percent of them agreed that moral education is important, but only 24 percent could identify where
moral education was in their programs and 13 percent were satisfied with the place moral education
had in the program. As a result of the deans reports on their program, Howard discussed three
points regarding teacher education that could help prepare teachers to teach character education.
First, when moral issues arise in the classroom, teachers should encourage discussion and allow
students to work through the issues together. Second, there should be ethics courses embedded
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into teacher training programs. Third, discussion of ethical issues should be present within all
academic disciplines (Howard, 2005). The implementation of those three ideas into teacher
education programs would provide student teachers with the self-efficacy they need to teach
character education in their classrooms.
Lynn Revell and James Arthur (2007) wanted to determine student teachers’ attitudes
towards character education and the training they received in their classes for their degree program.
To conduct their research, Revell and Arthur (2007) used a case study approach to question student
teachers at the beginning and end of their teacher education courses. The participants of the study
were from two different universities in England. One university was an Anglican university and
the other university was a secular institution. The majority of students who participated expected
character education to be taught in their teacher training classes, but “discussion about teaching
character and values is not consistent between courses or universities” (Revell & Arthur, 2007,
p.7). An interesting discovery was that the Anglican university students were more aware of and
in agreement with the importance of character education than the secular university students. This
was probably because the religious values of the Anglican university are in alignment with the
values of character education. Another interesting discovery was that “there is tension between
student understanding of character education and their willingness to act on it” (Revell & Arthur,
2007, p.8). Teachers believed that character education was important, but they were unwilling to
teach students how to behave unless school rules were broken. Teachers were scared to endorse
specific behavior in schools unless they had to because they were not being taught how to model
character education in their teacher education courses. Similarly, to Howard’s (2005) research,
Revell and Arthur (2007) discovered that teachers lacked courage to teach character education.
This is problematic because according to Dorthy L. Prestwich (2004), “teachers, do teach

TEACHER’S SELF-EFFICACY

23

character, both good and bad by example in the actions they take or refuse to take” (Prestwich,
2004, p.10). When teachers choose only to teach character after students break the rules, students
end up learning character one way or another, good or bad.
Daniel Lapsley and Ryan Woodbury (2016) wrote an article about moral development for
teacher character education and they believed that “the moral character formation of children is
the instructional objective that is omitted from teacher education” (Lapsley & Woodbury, 2016,
p.2). There are multiple ways to implement character education in the classroom as seen above in
the summary of character education curriculum. When intentional moral-character education is
implemented in schools, it is necessary that schools choose specific values that they are going to
teach and infuse that learning into every part of their academic curriculum. This presents
challenges for teacher education programs, because pre-service teachers need to be taught how to
approach value questions and answer them with confidence. "The tools of effective teaching
include the mobilization of character strengths and motivational orientations that sustain good
effort in the face of academic challenges” (Lapsley & Woodbury, 2016, p.10). This is why it is
important for teachers to feel efficacious about teaching character education because they need to
be able to encourage character strengths within their students.
In their review of literature, Brad Zdenek and Daniel Schochor (2007), discovered that
since teachers were expected to implement moral education in their classrooms, it is important for
higher education institutions to implement training programs for student teachers. According to
Zdenek and Schochor, "In both teacher preparation and federal educational mandates, a scientific
paradigm has been adopted in which an emphasis on the moral dimensions of teaching have given
way to technical analysis” (Zdenek & Schochor, 2007, p.11). The problem with focusing on the
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technical parts of teaching is that student teachers are graduating from universities feeling illprepared to teach character education to their students.
Teachers who established good character personally become higher quality teachers.
According to Helen Boon (2011) preservice teachers who received an ethics curriculum are able
to teach a variety of students about character and they are able to assess their own beliefs and
practices. “Such engagement in reflective practice is a mark of a quality teacher” (Boon, 2011,
p.5). Since teachers were expected to model good character, they needed to have it personally. In
her article, Boon interviewed preservice teachers, recently graduated teachers, and in-service
teachers from Australia. In the interviews, she asked the participants to define what ethics meant
to them and what some of the ethical dilemmas they faced in the classroom were (Boon, 2011).
The results of her research reiterated the necessity of ethics courses in teacher education programs.
Pre-service teachers were unable to define ethics and as a result, they did not know how to handle
ethical issues in their classrooms, let alone feel self-efficacious about teaching character education
to their students.
Espen Schjetne, Hilde Wågsås Afdal, Trine Anker, Nina Johannesen, and Geir Afdal
(2016) wrote an article about the connection between moral philosophy and teacher education. The
authors claimed that if student teachers can articulate and discuss disturbances, they could develop
a better confidence in teaching specific values. “On one hand, teachers often aim for consensus
and equilibrium, and on the other hand, there are strong and separate paradigms with specific
theoretical and empirical arguments” (Schjetne et al., 2016, p.12). When teachers did not practice
thinking about different perspectives and examine various approaches, they were incapable of
speaking confidently about the importance of values and teach students about character.
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In an article written by Amanda McGraw and Tim Fish (2018) they discussed how rich and
challenging life experiences enable qualities of character to flourish. In Australia, pre-service
teachers are required to take the Australian Tertiary Admission Rank (ATAR) to determine their
potential success in teaching programs. The researchers discovered that teachers were being kept
out of university teaching programs because of their low scores on the ATAR and wondered if
capable future teachers were being kept out of the profession because of test scores. McGraw and
Fish (2018) believed that the high stakes test failed to look at future teachers holistically and
therefore missed the opportunity to train quality teachers. In their study, they asked pre-service
teachers in an interview setting to discuss trials they faced in their last years of secondary school
and to identify the qualities of character that they felt were essential to effective teaching. To
collect qualitative data, the researchers interviewed pre-service teachers who were in their final
years of college.
In the interviews, McGraw and Fish (2018) discovered that low ATAR scores were not a
result of low academic ability, but rather because of big life changes that occurred in the student
teachers last years of schooling. Many of the university students struggled with sickness and
overall well-being which prevented them from performing their best on the ATAR. Often these
challenges were out of their control and could not be easily fixed. Those challenges did end up
giving pre-service teachers the ability to persevere through university to become quality teachers.
Just as McGraw and Fish (2018) discovered that teachers’ character affects their ability to become
quality teachers, Berkowitz (1998) discovered that teaching programs need to be more intentional
about teaching student teachers how to teach character education. Universities will benefit from
building good character in their student teachers and teaching them how to teach character
education to their students.
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During the interviews conducted by McGraw and Fish (2018) the character traits that the
pre-service teachers listed as the most important for quality teaching were a “love of learning and
empathy for students” (McGraw & Fish, 2018, p.8). The conclusion that teachers need to have
empathy for students is a direct support of the caring approach that was discussed in Howard’s
(2005) research. The caring approach required teachers to nurture their relationships with students
in order to show genuine empathy. The conclusion of McGraw and Fish’s (2018) study was that
“difficult life experiences (which include difficult school experiences) can have transformative
potential because they can develop and strengthen qualities of character that are important in the
profession of teaching” (McGraw & Fish, 2018, p.10). Therefore, the search for quality teachers
cannot be solely based on test scores.
In-Service Teachers
When teachers did not have a strong self-efficacy, they failed to communicate clearly and
effectively to their students. Researchers found that when teachers felt more confident in
themselves, then they were more likely to provide effective education for their students. Andrew
J. Milson and Lisa M. Mehlig (2002) discussed the effect of teacher’s self-efficacy on overall
effectiveness and satisfaction in the classroom. In their study, they focused on the amount of selfefficacy that teachers felt. To determine what specific parts of character education undermine
teacher efficacy a survey was given to midwestern teachers in a large suburban area. The survey
asked teachers to respond to a list of statements regarding character education by using a Likert
scale to agree or disagree. The statements appealed to both personal teacher efficacy and general
teacher efficacy. The data collected demonstrated that overall elementary school teachers had a
high sense of efficacy regarding character education. In addition, teachers who earned their
undergraduate degrees at religiously affiliated universities were more inclined to feel efficacious
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about character education (Milson & Mehlig, 2002). The idea that graduates from universities with
a religious background was supported by Revell and Arthur’s (2007) research. In their study, the
students at the Anglican university were more aware of character education than the students at
the secular university.
In her review of literature, Dorothy L. Prestwich (2004) discussed a variety of important
pieces of character education. In her summary, she concluded that “There is a prevailing sense that
many teachers and administrators stand alone in their quest to teach an effective character
education program” (Prestwich, 2004, pg.10). In order to establish effective character education
programs in school, there needs to be a community effort which was outlined in the character
education curriculum portion of this research. Teachers need to be trained correctly in order to
ensure their strong self-efficacy for teaching character education.
Esther Brown (2013) studied the relationship between the No Child Left Behind (NCLB)
act and character education. The NCLB act was written to help all students achieve proficient
scores in math and reading. Since instructional time for those two subjects was been increased,
time for social learning has been decreased (Brown, 2013). Brown surveyed middle school
teachers from two public schools and two catholic schools in order to determine the impact of the
NCLB act on character education. The questionnaires that the teachers filled out asked them about
their perceptions of the NCLB act on the character education in their schools. The author
determined several common threads as a result of her research. One of them was the fact that “all
of the interviewees agreed that modeling empathy, having positive energy within the school
setting, along with prayer and patience, help to cultivate a positive atmosphere” (Brown, 2013,
p.4). In-service teachers felt that character education was important in order to develop a safe
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classroom, but they were not willing to approach the difficult moral discussions that effective
character education requires.
Melik Demirel answered the question “what is the perception of classroom teachers about
character education” (Demirel et al., 2016, p.4)? Demirel collected data through the distribution
of a survey to various teachers that consisted of 12 open ended questions. Interestingly, the teachers
had mixed opinions about how students with unsupportive families respond to character education.
Some teachers believed that students will still be able to achieve strong character, while others
believe that without family support student character cannot be corrected. The author concluded
that the primary teachers surveyed have similar thoughts about character education. All of the
teachers agreed that parents play the most significant role in character education. This study also
found that the most important role of teachers is to be a role model that demonstrates good
character for their students. Finally, Demirel (2016) posited that character education programs
should continue to be built up in schools and all stakeholders should attend planned trainings so
that they are all on the same page. Planned training and professional development would increase
teachers’ self-efficacy for teaching character education.
Ietje Veldman, Wilfried Admiraal, Tim Mainhard, Theo Wubbels, and Jan van Tartwijk
(2017) studied how teacher’s self-efficacy related to job satisfaction, classroom management, and
how different aged teachers differed with their sense of self-efficacy (Veldman et al., 2017). There
were three questions being answered. First, to what extent was the teachers’ interpersonal selfefficacy related to their aspiration in relationships with their students? Second, to what extent was
the teacher’s interpersonal self-efficacy related to self-efficacy for classroom management and
discipline? Third, to what extent did younger teachers and veteran teachers report a lower sense of
self-efficacy compared to teachers in their mid-career? To collect data, a questionnaire on teachers’
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interpersonal self-efficacy (QTI-SE) was given to a total of 222 teachers, 113 males, and 100
females. The teachers surveyed were from a total of 15 school districts in the Netherlands. The
conclusion of this study was that there is a negative correlation between job satisfaction and teacher
self-efficacy because teachers often discover that their job is not everything, they imagined it to
be. There was, however, a positive correlation between teacher’s self-efficacy and their classroom
management and discipline. Overall, teachers’ self-efficacy is an important part of character
education. Sarah Hamsher’s (2018) research reiterated the importance of self-efficacy that both
Milson (2002) and Veldman (2017) discussed. Not only do teachers need to have high selfefficacy, but they need to encourage students to develop high self-efficacy as well.
Conclusion
Research on character education is very congruous. The benefits of character education are
a direct result of the five attributes of effective character education programs and when teacher’s
feel confident, they are better able to communicate the curriculum. There are multiple benefits of
character education, perhaps the most significant being it reduced negative student behavior. There
are also five attributes that indicated a successful character education curriculum: supportive
administration, teacher professional development, developmentally appropriate content, consistent
programs, and community involvement. It is widely believed that character education is an
important part of schools, but there are many ideas about how character education should be
implemented. It is also hard to distinguish what the job of the stakeholders is supposed to be, but
it is clear that when teachers feel confident in their ability to teach character education, the
programs were more successful. The most significant suggestion for increasing teachers’ selfefficacy for teaching character education was to include ethics or moral courses in pre-service
teaching programs.
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Further research questions that could be asked in continuation of the information from this
literature include:
•

What does teacher well-being have to do with character education and are they
correlated?

•

Is character education without the support of parents still effective?

•

What is the correlation between classroom discipline and character education?
(Hamsher, 2018).

The rest of this thesis will focus on teachers’ self-efficacy for teaching character education.
The questions that are stated will need to be addressed in another research project.
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Methodology
This study focused on identifying the self-efficacy of student teachers and first-year
teachers with regard to teaching character education. The study included student teachers from
Southeastern University, first-year teachers who were graduates of Southeastern University and
teaching at private schools in Lakeland Florida. Lakeland Florida had a population of 110,516
people and it was an urban area (“Lakeland, Florida Population 2020”, 2019). Student teachers
and first-year teachers were the chosen subjects because they were new to the field of education
and they were experiencing teaching a classroom for the first time. The teachers were asked to fill
out a survey that consisted of three general questions and eight short answer questions about
teaching character education curriculum effectively to their students.
The researcher chose to collect data using a survey to make it convenient for the subjects
to participate. The survey was created by the researcher to collect qualitative data on teacher selfefficacy of teaching character education curriculum. After gaining IRB approval from
Southeastern University (refer to Appendix A), the subjects were contacted through an email that
included an explanation of the survey’s purpose as well as a consent form and the survey itself.
The survey was expected to take no more than fifteen minutes to complete and could be completed
anonymously. Surveys were the chosen form of data collection because they provided a larger
sample size and a standardized response. Examples of survey questions included: What parts of
character education are easiest to teach/model? and To what extent did your degree program in
college focus on/emphasize the importance of teaching character education?
The data was separated into quantitative and qualitative. The quantitative data that was
collected included the grade level teachers were teaching, their accreditation path, and what school
they taught at. This data was organized into charts in order to ease the analytic process. The
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qualitative data that was collected was from the eight survey questions. Within the two types of
data, the researcher read through the qualitative data and picked out the common themes. After
identifying the themes, the researcher reorganized them by research question. The themes were
used to make generalizations about first-year teachers’ self-efficacy for teaching character
education.
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Analysis of Data
There was a total of eight participants who completed the 11 question survey (see Appendix
B). The eight participants were a combination of first year teachers from private schools in
Lakeland, Florida, first year teachers who graduated from Southeastern University, and student
teachers from Southeastern University. Each of the participants worked at a different school, which
provided a variety of perspectives of various character education programs. The range of grade
levels represented by the survey population was prekindergarten to eleventh grade. Each survey
participant taught a different grade which provided a rich student population. Since character
education begins as students enter the school system and should be continuous, it was beneficial
for the researchers to collect data from a large range of grade level teachers.
The majority of the teachers who completed the survey graduated with a teaching degree
from a university, but one participant achieved his or her teaching certification through an
alternative route. There were a few differences between the responses of education majors and the
teacher who took the alternative certification route. The teacher who did not major in education
approached character education in his or her classroom through a personal lens. The self-efficacy
that the teacher experienced was a result of personal belief and experience as opposed to preteacher training or familiarity with character education curriculum. Christian university student
teachers had a better understanding of and felt a higher self-efficacy for teaching character
education than public school student teachers (Milson & Mehlig, 2002). Faith based universities
have a built-in character education program because of their beliefs. The Bible provided a guide
for Christian universities to follow in order to build strong character education programs. Since
the majority of survey participants were teaching in a private school or were graduates of a private
Christian university, it can be assumed, they had a background in character education.
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Figure 1: Survey Question 3

There was also a variety of character education curriculums/programs used at the various
schools where the participants taught. There were a couple of schools that relied on a Biblical
outline of character education to provide instruction. Teachers also used SOAR (Show Respect,
Outstanding Character, Academic Pride, and Resolve Problems) and CHAMPS (Conversation,
Help, Activity, Movement, Participation, and Success). One teacher used a program called
Investigator Club and another teacher used a program called Summit. The participants were not
asked to describe the curriculum programs in the survey, but they did record how often they
implement character education in their classroom. All of the survey participants implemented
character education in their classroom regularly. The teachers who did not have a specific character
education curriculum at their school implemented character education spontaneously or weekly.
The teachers who taught using a specific character education curriculum (i.e. Investigator Club
and Summit) implemented character education daily in their classroom.
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Figure 2: Survey Question 6

Within the literature that was reviewed, there were some character education curriculums that
required spontaneous implementation like the PCAT that was suggested by Sarah Hamsher (2018).
On the other hand, the circle system that was suggested by Patrice H. Goldys (2016) pushed for a
structured approach to character education. There are no definitive results on whether spontaneous
character education is more effective than specific curriculum in the classroom according to the
data collected. It is interesting to note that all of the participants in the survey implemented
character education at least once a week into their classroom. Whether it was spontaneous or a
specific lesson, consistency is key. The importance of consistent programs was one of the five
attributes listed by Zdenek and Schochor (2007) that made up an effective character education
curriculum.
All of the study participants who felt that character education was taught diligently in their
school also thought that character education was effective in school. One teacher, who teaches at
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the high school level did not think that character education was effective at his or her school. The
participant said that the character education was viewed jokingly by students and teachers and was
often skipped over. The curriculum that school used was not well written and it did not provide
any follow up activities. In that case, the teacher may have agreed that character education is
important, but the school needed a program change or adjustment. The teachers who thought that
character education was effective all stated that growth in social and emotional wellbeing of
students can be seen as a result of character education. The conclusion that character education
increases students social and emotional wellbeing coincides with research from Beets, Flay,
Vuchinich, Snyder, and Acock (2009) who discovered that character education decreased negative
student behavior, and Baehr (2017) who showed that students were stronger citizens as a result of
character education. The conclusion that character education is effective based on the survey data,
provides incentive to make teachers confident about teaching beneficial curriculum.
The majority of study participants stated that responsibility is the character trait that they
feel most confident teaching. Respect was also a repeated response to the question of which
character traits are the easiest to teach. According to the survey participants, the reasons those
responsibility and respect were the easiest to teach were, using teachable moments is easy, and
those traits are the most applicable in the classroom. Interestingly, one teacher listed fairness and
citizenship as the traits that he or she felt most confident teaching. This is a direct contrast to the
other answers because citizenship and fairness were listed by the majority of participants as the
character traits that they felt least confident teaching. One possibility for this discrepancy is that
the teacher could have misread the question, because his or her answer for the character traits he
or she felt least confident teaching was caring. It seems that the participant’s answers were the
opposite of everyone else, so they could have inadvertently reversed the questions. Another
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possibility is that because this particular participant stated that his or her college degree program
emphasized character education, he or she would feel more confident teaching the character traits
that other teachers with less training or practice feel less confident teaching. This could be an
example of how college training can increase teachers’ self-efficacy for teaching character
education.
Teachers felt the least confident teaching fairness, citizenship, and caring. One teacher did
not feel confident in his or her ability to teach fairness because it is a huge part of who students
are as people and students are raised completely differently depending on family life and culture.
The idea that individual culture affects students’ abilities to understand character connects to
Revell and Arthur’s (2007) research. They concluded that there was tension between student
teachers’ understanding of the importance of character education and their willingness to approach
and lead discussions on moral issues in their classrooms. The participant in the study did not feel
confident teaching caring and fairness in the classroom because the students were coming from
different backgrounds and the teacher did not want to step on any toes and make parents angry.
Unlike the previous questions that asked teachers to state specific traits that they felt the
most or the least confident teaching, answers to what parts of character education are most difficult
to teach strayed from the six specific character traits that were reviewed throughout this study.
Instead, the answers were focused on the relatability of the content to students’ lives. Three
participants stated that the most difficult part of character education to teach is the importance of
good character in students’ everyday lives. It is difficult for students to understand how their
actions affect others or play a role in their development as people. The definition of character
education includes instilling in students a commitment to behave in accordance with core values.
The participants of the survey identified the core of character education as the most difficult thing
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to teach. Since teaching students to value specific character traits is the most difficult part of
character education, it is important that teachers receive more intentional training on how to teach
character education. Fairness was also a common trait that was difficult to teach in the classroom
because students are not able to see the whole picture and therefore do not understand why some
students get rewards while other students do not. Teachers who participated in the survey did not
feel like they could always be fair. It would be important to see what the teacher’s definition of
fairness is because fairness is not a synonym for equality. When teachers treat students fairly, it
means that each student is receiving what is best for him or her.
The participants stated that respect was one of the easiest character traits to teach and model
because when teachers respect students, they are able to earn students’ respect. People want to feel
respected and therefore, it is easy for teachers to teach because students already understand its
importance. Caring was another trait that was easy for teachers to teach because they were able to
model it on a daily basis through interactions with students, parents and colleagues. The idea that
caring is one of the easiest character traits to teach and model supports Goldys (2016) research
with the five circles because in order to have a successful circle meeting, everyone had to care for
each other.
The majority of survey participants thought that their college program prepared them
adequately to teach character education. There were two participants that did not feel their program
in college prepared them to teach character education. One of those participants did not major in
education and is pursuing alternative certification. His or her college may or may not have taught
character education in their teaching programs, since the participant majored in biology, he or she
did not receive training in character education. The other participant who did not feel like their
program in college taught character education adequately, stated that core curriculum was the main
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focus of the program he or she was in. Interestingly, since this teacher did not have training in
college for character education, they also stated that the most difficult thing about teaching
character education is the practical application for students. If the pre-service teaching program
that the participant graduated from had focused on teaching character education, the participant
may have felt more confident teaching practical application of character education at the
elementary school level.
The study participants identified consistent character traits, respect and responsibility, that
they felt confident teaching. They also identified fairness and citizenship as traits that they felt
least confident teaching. Personal confidence for teaching character education may come from
teachers’ personal belief system and character, but professional development and courses on
teaching difficult character traits could help teachers attain a higher level of self-efficacy for
teaching character education.
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Conclusion
Researchers agree that character education is important. The benefits of character
education are numerous and include decreasing negative student behavior and building community
relationships. There is a large variety of character education curriculums that are utilized by
schools and each one uses different strategies. Some curriculums require spontaneity while others
involve specific lessons to be taught throughout the week. The most important requirement for
character education to be effective is a teacher’s ability to communicate the curriculum.
Successfully teaching students about good character requires modeling and in order to model good
characters, stakeholders need to have a strong sense of self-efficacy.
The data from the survey shows that the character traits that teachers feel least confident
teaching are fairness, citizenship, and caring. One solution for this lack of confidence could be to
provide specific college courses to train teachers to teach and model these traits. Schools could
also provide specific professional development courses to teach teachers how to teach fairness and
citizenship in the classroom.
Some strengths of the study included participants from a variety of schools and various
grade levels which provided a range of student representation. Teachers who participated in the
survey also had various accreditations which provided different perspective for answering the
survey questions. The study was also low risk which allowed teachers to be honest with their
responses. Weaknesses of the study include the small sample size and lack of variation between
public and private schools. Since there were only eight participants in the survey, the data does not
provide a comprehensive conclusion. Along with a small sample size, the teachers who
participated were teaching at private schools or had graduated from a private Christian university.
As stated by Milson and Mehlig (2002) and Revell and Arthur (2007) private universities tend to
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instill in their students a deeper understanding and value for character education than secular
schools. In the future, it would be beneficial to conduct this research with an increased volume of
participants from a variation of public and private schools. This would allow researchers to analyze
differences between teachers’ self-efficacy at private versus public schools.
The data collected in this study was beneficial because it indicates that there are specific
character traits that teachers feel more confident teaching than others. If teachers receive extra
training and support to teach the character traits, they feel less confident about, they will be more
effective teachers of character education.
In the future, research could answer these questions:
•

How do public school teachers feel about teaching character education?

•

What does teacher well-being have to do with character education and are they
correlated?

•

How does implementation of professional development or pre-service training
courses help boost teacher self-efficacy?

Since the results of this study only represent private school teachers it would be interesting to
compare and contrast the results of the same survey taken by public school teachers. The results
of that study could provide differentiation for professional development options for public and
private schools. Another question that could be answered by future researchers is how teacher
well-being and character education success are correlated. When teachers are socially and
emotionally drained, are they still able to successfully teach character education in their
classrooms? The answer to this question may correlate with Marc J. Stern, B. Troy Frensley,
Robert B. Powell, and Nicole M. Ardoin’s (2018) research about the importance of positive role
models in students’ lives. It could also relate to Jason Baehr’s (2017) research about the importance
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of teachers modeling good character for their students. Finally, does the implementation of college
courses and professional development that is focused on the traits that teachers were not confident
teaching fairness and citizenship, successfully boost teacher self-efficacy? Overall, this research
will help provide a platform for further research on teachers’ self-efficacy for teaching character
education.
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Appendix B
Survey Questions
For the purposes of this study character education is defined as the process of developing
in students an understanding of, commitment to, and tendency to behave in accordance with core
ethical values: trustworthiness, respect, responsibility, fairness, caring, and citizenship.

1. What character education curriculum or program do you/your school use in the classroom?

2. How effective do you believe the character education at your school is and how do you
know?

3. How often is character education implemented in your curriculum?
daily

weekly

biweekly

monthly

spontaneously

4. What aspects of character education (trustworthiness, respect, responsibility, fairness,
caring, and citizenship) do you feel more confident teaching?

5. What aspects of character education (trustworthiness, respect, responsibility, fairness,
caring, and citizenship) do you feel less confident teaching?
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6. What parts of character education are most difficult to teach or model?

7. What parts of character education are easiest to teach or model?

8. To what extent did your degree program in college focused on/ emphasized the importance
of teaching character education?

